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Personal and professional
development (PPD): reflection and 
reflective practice


The following provides an overview of the reflective process and seeks to identify ways in which you can demonstrate good practice. 

What is reflective thinking?
Reflective thinking can be defined as consciously thinking about and analysing: 
· what you are currently doing;
· what you have previously done;
· what you have experienced; 
· what and how you have learned.

Reflective thinking is a dynamic process that continues to develop and evolve as you learn and respond to new experiences, situations, events or information. (Adapted from Syed, Scoular and Reaney, 2012).

What is reflection? 
Reflection deepens learning. The purpose of reflection is to improve practice and become informed in your decisions. Reflection helps you to become more able and effective in what you are doing.

Reflection is a basic part of teaching and learning. It aims to make you more aware of your own professional knowledge and action by ‘challenging assumptions of everyday practice and critically evaluating practitioners’ own responses to practice situations’ (Finlay, 2008).

Research distinguishes between reflection-in-action and reflection-on-action (Schӧn 1991).

Reflection-in-action means that you reflect as something happens, e.g. in the classroom you:
· consider the situation
· decide how to act
· act immediately
It refers to quick thinking and reactions that happen when you are engaged in an activity. Your reflection-in-action allows you to observe a situation, consider why it is happening, and respond by doing it differently.

Reflection-on-action, on the other hand, involves reflecting on how practice can be developed after the lesson has been taught. 


You may think more deeply about the reasons, what caused the situation, what options were open to you, why you chose one option and not another. Your responses will depend on your existing level of knowledge and experience, your understanding of theories and your values.



What is reflective practice?
Reflective practice is the foundation of professional development; it helps us to understand experiences and transforms insights into practical strategies for personal growth and impact. 

Reflective practice is ‘learning through and from experience towards gaining new insights of self and practice’ (Finlay, 2008).

How are they different?
Reflective practice is captured and expressed in some form, written, spoken or pictorial, on a systematic basis.

How can reflective practice be used to help personal professional development? 
Reflective practice can help you to understand how your students learn and the best ways to teach them. The process can help you to:
· reflect on your teaching and help to identify any barriers to learning that students may have;
· develop your range of skills, exploring new ways of teaching;
develop your confidence in the classroom;
· question, challenge and change the way you deliver lessons;
· understand your strengths and understand where areas for development may be required;
· understand how you have helped others to achieve.
What are the benefits of reflective practice?   
· It is an essential part of developing new skills and helps you develop the capacity to respond to challenges and make decisions.
· The process encourages innovation enabling you to create and try out new ideas enhancing the student learning experience.
· The process encourages engagement helping you to justify decisions and rationalise choices you have made.
How does it work?
Reflection is a cyclical process: do, analyse, adapt and repeat. 

The way in which this is captured (or not) will depend on you as a reflective practitioner. 
There are a range of different models which can be used to help structure reflective activities which can help you develop your practice. 

More information on different models for reflection can be found here (external link).
As well as using a model of reflection, you can carry out other reflective activities to develop your practice. These can include self-questioning, experimenting with new ideas, discussions with colleagues and students, observations and feedback. 
Teacher reflection and reflective practice
Reflecting on a single experience or lesson can be valuable however, reflection’s biggest value comes when you build a reflective habit and mind-set. This means that as a practitioner you will need to combine three aspects:
· the ability and willingness to reflect on experiences and gain from them;
· to repeat the process, learn from it, build in the learning in the future (a reflective cycle);
· regularly reflect over a longer period to see opportunities and/or patterns that you may have missed (adds extra value).

Regular, scheduled reflections can be used to increase your awareness, identify progress, opportunities, barriers and plans for specific aspects and to inform and shape future actions and plans.

Tools to support reflection and reflective practice

Reflection can take many forms and there is no one way reflection should happen. There is value in reflecting alone, with others, both immediately after an experience and later.

The examples below can be used to help build your own planned professional learning experience. There may be times when private reflection is better suited and others where reflecting with other people is beneficial.  

Activities to explore reflective practice:

1. Learning journals, diaries, logbooks, personal blogs

Provides structure, allowing you to record your thoughts and reflect in relation to specific activities. These may include a collection of notes, observations, thoughts and other relevant materials built up over a period of time and recorded together.

Key points
· Use specific questions to structure your reflective thinking.
· Update your learning journal regularly, even if individual entries are sometimes short.
· Avoid descriptive writing – take an analytical approach.
· Review your entries, identify themes and recognise the longer-term action you might need to take.

2. Notes – lists, bullets points, tables

Quick, easy way to summarise your thoughts in note form; an easy way to capture your thoughts and they are easily available. 

Key points 
· Keep up to date and use to inform future planning.
· Notes can be informal but make sure you have enough information to know what you mean!

3. Audio visual recordings – reflecting in conversation with yourself

Documenting your thoughts using video or voice recording and podcasts can be a useful and time efficient way of recording your reflection on an activity or series of lessons. Thinking purposely and consciously about something is one of the easiest ways of reflecting.

It can be useful to record yourself and use the recording as a basis for a written reflection.

Key points
· Recordings or videos can be used for personal reflection or shared with others.
· Take care with the appropriateness of the content if being shared with others.
· Recordings or videos are useful tools when it is difficult to write or use a computer.
· It is an easy way of capturing a reflection immediately.

4. Visual records

Using sketches, mind maps, diagrams and other visual ways of recording your reflections are useful creative tools that help to structure, categorise and make connections between ideas.

Key points
· Helps you to move away from linear thinking and explore an overview of the key points and how they connect.
· The process can help you structure thoughts e.g. opportunities to develop a key concept.
· Visuals can be used to summarise and reflect on what you have discovered through the process.

5. Reflecting with others – line manager, mentor, peers, groups 

Reflecting with others provides many benefits to the reflective process. Often others might be better at asking challenging questions. Getting someone else to ask you questions might make you challenge yourself in a different way.
It is important to note that there are many types of conversations with other people that, while useful, may not necessarily be reflective.  For example, being given feedback is both productive and important but if it is not paired with asking yourself how you can use the feedback, what it means for your practice, and how and why you do things, it is not a reflective conversation.


Key points
· Reflecting with more experienced colleagues, peers and students are different experiences and should be within agreed boundaries and shared protocols.
· Line managers should help you to reflect on experiences within training or school and support your Continuing Professional Development (CPD) through goal setting and planning.
· Student/teacher mentors should help you reflect on your development and progression within both CPD and PPD. They can also help you reflect on specific experiences.
· Peer reflection may be less formal but there is opportunity to seek feedback and be asked challenging questions. They are likely to ask you ‘why’, for example, why do you do it this way, or why do you think you reacted that way?

The next steps

Depending on the stage of your career you will be involved with your own Personal Development Plan and may also support others as part of a management or mentoring role. The following activities can be edited and personalised as appropriate. Think about the different strategies that you can employ when undertaking these reflective activities. Chose the most appropriate for the lesson and activities – what is suitable for a classroom based lesson may not be for a practical lesson! 

1.	The lesson – pre and post-delivery reflection

Plan how you will record the following information. If you modify your lesson plan use a method that will show your adaptions and reason why you have made the changes. 




	Before the lesson
	After the lesson

	Are the learning objectives/learning intent appropriate for the age and cognitive stage of my learners?
	Was the content appropriate for the age of your learners and the number of learners in your class?

	Is the content appropriate for the age of my learners?
	Did your objectives/learning intent engage your learners in higher order thinking?

	How will I engage my learners in active learning?
	How did the activity go? How can you improve it for next time?

	What do you have planned for your learners to do?
	Were all the activities appropriate? 

	How will you assess your learners understanding? 

	Did your assessment effectively measure learners understanding? How do you know?

	Is your estimated timing appropriate and realistic?

	Did you allow enough time for the activities? In your opinion, was your timing effective?

	How have you planned to summarise/conclude the lesson? 

	In your opinion, was your summary/closure effective? Why or why not? What changes would you make for next time?



2.	Writing a reflective teaching and learning journal

As well as writing what happened in the lesson you may also describe your own reactions and feelings and those you observed on the part of the students. Think about posing questions about what you have observed. Here are some starter questions. 

Overview questions
	Did the students understand what we did in the lesson?

	Was what we did too easy or too difficult? How do I know?

	What problems did the students have? (if any)

	Was there a clear outcome for the students? 
What did they learn or practice in the lesson? Was it useful to them? 

	Was the lesson structure successful? If no, how could it be improved?

	If I taught the lesson again, what would I do differently?



Resources and activities

	What different resources, materials and activities did we use?

	Did they keep the students interested? 

	Could I have done any parts of the lesson differently? 



Room management

	Did activities last the right length of time?

	Was the pace of the lesson right?

	Did I use whole class work, group work, paired work and/or individual work?

	What did I use it for? Did it work?

	Did the students understand what to do in the lesson?

	Was time management successful? 

	Did room layout/practical management all the students work successfully and safely? 

	Would I change anything for the next practical session?

	Were my instructions clear?

	Did I provide the opportunity for all students to participate in the lesson?

	Was I aware of how all the students were progressing?



Student participation

	Were all the students on task? 

	If not, when and why did that happen?

	Which parts of the lesson did the students seem to enjoy most? And least?

	What opportunities were there to question the students? 




3.	Recording a lesson and your reflection

Video or audio recordings of lessons can provide very useful information for reflection*. You may do things in class you are not aware of or there may be things happening in the class that as the teacher you do not normally see. Here are some starter questions for your reflection.

	How much do you talk? 

	Are instructions and explanations clear?

	Do you allocate time for the students to talk (when appropriate)?

	How do you respond to student questions?

	Do you have strategies in place to encourage students to become independent rather than constantly asking for your input? How?

	Video recordings:

	Where do you stand? Can all students see and hear you?

	Who do you speak to? Do some students monopolise your time? 

	How do you come across to students? 



*Ensure that permission is sought from your head teacher before recording lessons as there may be safeguarding or GPDR implications.

Record one minute reflections on your smartphone, they can be used afterwards to help you reflect on your teaching. 

4.	Peer observation and evaluation
Research shows that when done well, peer observation, including feedback and reflection, has a high impact on improving professional practice and can be an important part of your professional development. 

The cycle of peer observation provides a basis for the implementation of peer observation, feedback and reflection. The cycle includes the key phases for successful peer observation, which supports improvements in teaching practice and student learning, including: 
· teacher self-reflection;
· pre-observation conversation;
· peer observation;
· teacher and observer reflection;
· post observation conversation > teacher self-reflection.

Teacher self-reflection in peer observation
· The self-reflection process provides opportunities for you to consider how whole-school priorities might link with your selected focus.
· Self-reflection supports you to consider influences which might restrict your experience of peer observation, reflection and feedback.
· Self-reflection is not for other colleagues to influence or direct you to focus on an aspect of your practice.
· Self-reflection is not a collaborative opportunity, unless you request input or feedback.


Self-reflection prompts

· Before meeting with the colleague(s) who will be the observer(s), it is a good idea to reflect and identify some areas of your teaching practice on which you are interested in receiving feedback. These might include – teaching strategies, pedagogical approach, curriculum, assessment, student feedback, student voice.  
· Document your reflections about your hopes, any concerns and expectations for the peer observation, to inform your observer and assist in maximising impact on student learning.
· What went well? Identify specific examples and explain why.
· How could student learning be enhanced?
· Could you change any of the routines/management of the room to enhance learning and progress?
· What are some potential areas for future focus to support improved professional learning and teaching practice?
· How can this link with the school improvement priorities and the individual focus areas within your PPD?

5.	Lesson plans

When planning your lessons, you will create a lesson plan (or similar). It is a good idea to leave a blank space at the bottom of your lesson plan. This can be used to evaluate your own teaching and to reflect on it.

Questions that could be added to a lesson plan

1.	Was this lesson successful or not successful? Why?
2.	How did the students behave and why was this?
3.	What will I do differently in the future? How?

6.	Student feedback

Use ‘exit slips’ to help you gauge student understanding at the end of a lesson. It gives you an idea of how well the students understood the lesson and what they struggled with. This can also be used to get feedback about your teaching strategies. Keep it short and concise, for example:
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Q1	Did you understand the lesson today? 
[bookmark: _GoBack] 

Q2	How can your teacher improve his/her teaching? Give 3 ideas.
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